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nawshlum:
 

ne-pas;
 

n'nen'naka;
 

net;
 

pa'at;
 

pachisol;
 

paool;
 

pasal;
 

paul;
 

paulnewkut;
 

pee-urn;
 

pivat;
 

ml''
 

sa'chem; .
 

takish;
 

tevemalemi
 

tokut;
 

tumah;
 

tookiseth;
 

Umna'ah;
 

unlvetem;
 

wietem;
 

va-ee;
 

pumpkin, the stomach.
 

my older brother, a sign of respect or
 
flattery, a kinship term.
 

mixture of elephant tree bark, a powerful
 
nerve poison used on arrowtips in hunting,
 
a visionary stimulate, easily leathal,
 

head of the clan and Big House, keeper of
 
cIan wisdom and knowledge, a chief shaman
 
and council leader.
 

mountain sheep and the oil extracted from 
sheep fat, a■massage oil and ointment. . 

a soup made from grass seeds and meat. 

a stone pestle. ; ^ ^ 
chia seeds used as a condiment. 

a fresh water lake. 

the ocean, Cahuilla name for the ancidrit 
sea first flooding Coachella Valley, water 
turned salty by the tears people shed after 
the cremation of their Creator. 

"witch him," sound of the flicker. 

tobacco, breath of the Creator, medicine. 

a shaman or shamaness, distinguished by a
 
spiritual helper and visionary power.
 

native watermelon, head of the Creator.
 

eagle.
 
black beans, eyes of the Creator.
 

; bobcat. , 

corn, teeth of the Creator,
 

demon of epilepsy.
 
our Creator. (the suffix ah = "our.")
 
the bears and bear clan,
 

grasshoppers and the grasshopper clan,
 
the wind. 



 

 

 
 

■ : APPENDIX;:b 

: :Our Indian tteasltage ■ 

y unit of study ;Is <designed for ^ California
 
senior high school or community college students and. tea
 
chers. The class will focus on the cultural history of
 
Serrano and Desert CaDuilla Indians of southern California/
 
We will also explore the cultural history of North American
 
Indians in general and examine their many, often overlooked,
 
contributions to our present way of life; democracy, eco
 
logical ideas and values, food and medical resources, arts,
 
crafts, music and spirituality. Each lesson is planned to
 
maximize student participation in the classroom through
 
interpersonal communication activities, journal writing,^
 
arts and crafts projects, oral reports and class discussion.
 
Many lessons can bo used individually to supplement social
 
studies curriculum in national or state history, ecology,
 
consumer education and anthroplogy. When used sequentially
 
the lessons in "Our Indian Heritage" provide a well rounded
 
course in Native American Studies. A bibliography of books,
 
films, records, tape recordings, maps and Indian newspapers
 
is attached. These materials are available in most school
 
district or county libraries.
 

'Ill//// ■ ,1;'-'^'/;''"/i/Activities- : 

1. Journal Writing; record notes from lectures and class
 
activities, feedback on required readings and re­

' ' search, drawings, values clarification, anthropology

i .1 - vocabulary and concepts ......(25 points)
 

2. Make Something Natural; arts, crafts and music project
 
utilizing natural materials and Indian themes,.share
 
final work with class.....................(25 points)
 

3. Oral and Written Report on One Indian Tribe or Theme; _
 
Directed library research.................(25 points)
 

4. Attendance and Participation in Class....... ...(25 points)
 

Final grades will be based on a combined
 
evaluation of activities 1-4.
 



 

 

/' ■ ■' ■ Our' Indian: HerIt-age ■ 

.."Lesson ■!; L-V-rL; PajgeL . ;^V. 

1. Indian Vsljaes, .;^^^ ............... •,. 77
 
: 2. Tile Huntlng-^Gaciiering Llfestyle...i...78
 

3. Califorhici:| Prehlst;ory^ .....79
 
; " : ,i4> iIndianuCostoology;.:, #^. ........... . .80
 

5. Museum Fleldtrlp 81
 
6. Indian Arts and Crafts 82
 

Indian Folklore. ;. .... ..B3;2^ '"' 
8, , Conte'FPorary Art .and Literature.. . 4..84 ■ i ' • 
9. Indian Music, 85
 

10. Indian Music (Play Together).1.......86
 
' ' 111 M^ NatufaT Pro ject.......87 , ,
 

12. Indian Hispory In;America........... .88
 
13. Serrahp anil Desert Cahullla Histdry. .89 . ■ , 
14. ; ContrlhutIpns of Native Americans... .90
 
15. Contemporary Indian Spokesperson.....91
 
16. Dreams, Spirits and Vfsfons......... .92
 
17. Desert Cahiallla Healing Strategtes. . • 93 , , 
18. Desert CahnlTla: Spirituality........> 94 ­
19. Efilt Student Research. . ..95;;^; ■ L 
20. Oral Reporits by Students.............95
 

Bibliography and Sources• ••• • ••••••• • • • • .96? 

Touch The Earth' (McLuhan 1971).
 
Bury Mv Heart At Wounded Knee (Brown 1971).
 
Rolling Thunder,(Boyd 1974).
 
Temalpakh (Bean and Saubel 1972).
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 77
 

INDIAN^^ VALUES
 

Purpose; Introduce stiiidents to Gouncil circle and each
 
Other. Read Aloud. Encourage interpersonal communication■ 
and sensitivity toward the earth. ' 
Instruetions; Arrange chAirs in a circle. Prepare a stu-"; . 
tfat interest inventory and share information around the 
circle. Include inventory questions which call for values . 
clarification of attitudes toward the earth, kinship with 
animals and plants', ecological practices and concerns. 

Pass Touch The Earth around circle. Instructor starts 
with a reading of "The Power Of The Circle." Each student 
in turn reads a passage selected at random. 

Compare and contrast native attitudes toward the earth 
with European American traditions of exploitation for power 
and profit. "Equality & Respect" vs."Dominion Over." 

Discuss student feelings and ideas about energy demands 
in contemporary industrialized society. Should we use 
nuclear generators, fossil fuels and other diminishing 
natural resources according to a continued policy of un 
checked greed, or curtail these abusive practices as sug
gested by many Indian people? Should we change our ways?
Touch The Earth suggests that we listen to the plants and ■ ■ 
rocks to gain some answer to this question. , 

Lecture and Discuss; The earth as nourishing mother, the 
sun our ancient father, united in a 6 billion year marriage 
that has generated a family of inter-related plants, animals 
and people. Show a few specimens of local plants used by
the Serrano and Cahuilla for food, medicine, building and 
craf ts. Compare the cellular unity of lifeforms described 
by the Theory of Evolution and modern biology with Indian 
ethnoscience which extends the perception of kinship to a 
spiritual level. . .the plants have a soul too in native 
philosophy (Modesto and Mount 1979). 
Follow Up; Ask students to keep inventory answers, notes 
and future written material in a classroom Journal provided 
and read by the instructor each week. The journal will 
facilitate communication, provide individual feedback and 
encourage writing skills. Ask students to collect a few 
leaves, a branch or flower (apologize to plants) which can 
be used to start a wall display for the classroom, showing 
local plant species and their use. 

Sources; Looking'Out/Looking In; Interpersonal Communication 
■ . . :; \:J,(,A;dI;er:And.^T6|Wne- /197'^^ 

Temalpakh; Cahuilla Indian Knowlege and Usage of 
Plants (Bean and Saubel 1972). 
Touch The Earth (McLuhan 1971). 
Not For Innocent Ears (Modesto and Mount). 



Lesson 2. ' ' ' ■ 78 

Purpose;yShkre ,N food. Listen to'Lndlari music
 
of southern Califbrnlav t'^'ccblde Information on human history
 
and culture in Serra'rto- and Gahuilla villages. Assign class
 
readings required arts;and;crafts project, and oral repprts
 
on one Indian tribe or theme. . • : r,; ; ; •
 

idstruCtionsi'PrepdrpIa pot bf 1ridian herha1 tea■pr' the;Pweet
mesquite drinp fpt sfudpnts to tasfee* Sit in circle and'pass
atddnd a -^^^ sunflower seeds, pinyon nuts "and
pumpkih®|e^ds;p^^ to' ehjoyf ;Play ;tape recording of 
datidifia-'lii'rSsongs in'back ' V] ':: : 
Lecture and Discuss^;> The hPhtihg-gathering-gardehthgc lifpT ̂ 
style df Desert;Gahuilla and;Serrano villages, Foragins ,fpt
food required perhaps three days work each week, remaining
days were spent in recreation, ceremony and crafts. , Musical 
activity probably exceeded time spent hunting. ; u . 

i , : A list of foods and natural resources can be found in 
hot For Innocent Ears (p. 18), or one can be generated on 
the chalkboard through the student-centered game of "In and 
Out. . To play this game, draw a large cross on the board. .. 

IN OUT 

Gorn . ^ ' y' ' ' ^ Wheat ' "'1' 

i. ;I■ ■ " di; • p ■ , ! i ; . ; ip. ' ' . . 

■ 'ph^^^ instructor begins by noting the above items on the 
chalkboard and asking students around circle to add food 
items they think would be "In." The "In" category is undis 
closed (Native Food Resources) and students are asked not to 
guess the category out loud, but rather to test their guess
with another food item. This game develops inquiry skills 
and an incredibly long list of native/old world foods. 
Follow Up; Add student contributions to the plant display.
Assign readings in Temalpakh and Not For Innocent Ears. ■and 
discuss requirements of course. Show a map of Indian North 
America and Gali-fornia. Ask students to begin thinking ' 
about a possible arts and crafts project and oral report by
focusing on one tribe or area (southwest, plains, woodland). 
Sources; Earth-Medicine. Earth Foods (Weiner 1972). 

"Gahuilla Birdsongs," (Personal Tape). . 
Maps of Galifornia and North America are listed 
in the bibliography (p. 99). 
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Purpose; Ptovide^^Instrdcelomon native cultural ecoipgy: tnl
 
southern:Californta prior to-EUropean Americah rnigrations.n
 
Facilitate group thinking and individual perceptions of
 
human history compared to the present. r c i l
 

Instructions: Pass ouit a communications/interaction ditto
 
' .students' to>..v-i th.:-.1::; ;; ' 1''
.Which:requires^'


1. Draw,a picture of Riverside and San Bernardino
 
region the way you imagine it used to appear. ,
 

2 Draw'a picture of the same area the way you see it
 
today;(stick figures and: Wlpuh hopses are OK, you
 
don't have to be Rembrandt to participate in this
 

Srhjoin a: group of 2-3 other:students and share'your;
 

4. Select,a group spokesperson and prepahu 4 sUw
 
: stafemehh 'Ih: your class journal which replesentS;ail ,;
 

.. : the Ideas and feelings.seen In the drawings^ Share ■ 
summary with class; note similarities and differences. 

Lecture and Discuss; ;^he aboriginal enyrironment in native
 
California...lifestyle heyorid foodgathering... birth to death;
 
care of" tiother, ;chil raisipg, early initiation Into ^
 
visionary activities, marriage and family patterns, spiritual
 
beliefs and customs. Songs For The Dead. _ ■ , 

Social Organization; kinship system, tribal council,
 
kivas, Big House, nets and puls. family rule.. .
 

, Ceremonial life; dances, all night fiestas, week-long
 
song cycles, musical instruments, personal songs and vision
 
ary activity, smokehouse, first fruits and meat sharing,

mourning the dead, the importance of music to native people.
 
Follow Up; Prepare students for a field trip to Riverside
 
County Museum,of Natural, History. Materials on display ;
 
represent aboriginal times to the present. ' 


Sources; California,Indians (Heizer and Whipple 1957). > "
 

Handbook Of North American Indians; Volume 3, ■ f 
California (Bean and Ileizer 1978). , i ; 

Native Americans Of California And Nevada (Forbes
 

Mukat's People (Bean 1972).
 

Films; "Acorns, The Staple Food of California Indians."
 

"California Indians."
 

v 



 

Lesson 4.
 

INDIAN COSMOLOGY
 

Purpose; Compare arid, contrast,.the, Biblical story of Genesis
 
with the Lheory pf Eypl apd pative cosmologies*< . u :
 

Instructions;' Read'aIbhbif'from Genesis and' request student
 
interpretations on literal and symbolic levels. Note that
 
Genesis sununarizpS a million years of human hi.story in one
 
short chapter while the remainder of the Old Testament is
 
written for an agricultural people with city-states, kings
 
and standing armies'. ' i f ' '
 

Draw'a flow chart 'dh the ichalkboard showing the theory 
of evolution of,,lifei on earth. Note the long time ■■ span 
(Jastrow 1977) and ancient existance of human remains. 

Portray the Hopi view of human history...
 

: 2nd Age 3rd Age 

Hunters-gatherers 
Small villages 
Dream wisdom v 
Warriors/hunters 
Greed . 'vyt.. 

' 

, r 

Agriculture 
City-states 
Books &, Laws 
Armies/farmers 

i Gteed;- ,., . ^ 
< 

^ 

Industrialization 
Nations/Empires 
Science & Electricity 
Nuclear Bombs 
Greed ' ■ v-KiVt-c: ■ 

According to the Book Of The Hopi. each of these ages
 
was (or will be) destroyed by,human greed and warfare. Our
 
present "age of light" characterized by the belief' that man.
 
is the master of li^t, rather than vice-versa, will be' '
 
destroyed by light...specifically a nuclear holocaust. , i
 

Lecture and Discuss; Dniversal and special features of native 
religion and cosmology—visionary wisdom, direct communication 
between the individual and spiritual realms, the sacredness 
of nature, all of which affected European thinking and the , 
protestant/dempcratic reformations in America. ; : i . ( > -■ 
Follow Up: Request parental approval forms and arrange , 
transportation needs for museum field trip. Contact museum 
curators. Ask students to compare their own personal 
religious beliefs with native and scientific thinking by
writing a page or so on this subject in their journals. It 
may be necessary and wise for the instructor to require
parental approval for participation in this course as the 
law requires for underage students and the subject of religion. 

Sources; The Holv Bible. ' ■ - ' 

Book Of The Hopi (Waters 1963). 

Human Evolution (Campbell 1967). , 
Until The Sun Dies (Jastrow 1977). 
Unveiling Man's Origins (l.eakev and Goodall 1969). 



 

Lesson 5. . ■ , -81' ' 

MtiSfiuM TRIP
 

Purpose: Sfee ancient Indian artifacts and historical displays
 
at the Riverside'Mufeedm'of Natural History in downtown
 

Riyersidp,-: California1 ̂  Ap piterpative field trip to,iHalRi
 
Museum at MorppgpiyIndian;,R Banning,, California
 
(or Other local museujiis oonvepient to phe instructor) would
 

:--,be>.valuable'toQ'.,1 i ■ ' ■ . ■ ■ ■ i. 

Preparations; Prior confirmation with museum curators.
 
Arrange ttahsportatiop with school administrption-and/or y
 
parents. Sack lunches,or resturant reservations should be
 
considered for a field trip to Malki since this would take
 
all day. ■ ti - ■ y ^ ; y ■ 

Activity; Ask students to make sketches of items or themes
 
on display. Note environmenta1 and historical changes that
 
affected cultural patterns. Cahuilla basketry designs and
 
village representations can be copied for use in they ., r y .
 
required arts and crafts project. - i : .
 

Follow Up; Take time to sit down outdoors and discuss 40,000
 
years of North America and California prehistory: migration
 
routes of asian explorers, the Alaska land bridge formed by
 
a lowering of the ocean (300 feet) during the apex of ice
 
ages, rafting Pacific Iislands by Hopi seekers of the hew
 
continent,'ancient bison and elephant hunting in southern
 
California, followed by small game hunters and gardening , ; .,
 
near the Colorado River, changes in environment and native
 
culture brought on by European American industialixation
 
of California,: present conditions of urban and reservation
 

Sources;'Aboriginal California (U.C. Berkeley 1966). 

Handbook,Of. The ■ California ■ Indians (Kroeber 1925). 

Films; "Indians Before European Settlement." 

, 'V "Ishi." 'v\. 

i t "Who Discovered America?" . . ; 
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. : OTIA^ ARTS: Am
 

Purpose; 	Show the diversity of Indiah creatiyityr Invdlve
 
students in selecting a required arts and crafts project
 
(activity 2). Study together in small groups.
 

Instructions; Show photos and films on Indian arts and
 
crafts: basketry, pottery, textiles, beadwork, house coh­
struction, clothing, ijausical instruments, jewelry, dance
 
regalia and archetecture.
 

Lecture and Discuss; Use of natural materials and the inter
 
relationship between aesthetics and ecology. Artwork is
 
often prescribed by natural suggestions found in the raw
 
materials. "The Living Stone" film shows an Eskimo artist
 
releasing a form he sees in the stone. Note solar energy
 
consciousness in Pueblo architecture.
 

Activity; Distribute a list of arts and crafts projects and
 
ask students to group according to interest...
 

Village Model Hunting Equipment Music & Dance Pottery 
ArchetectCire Pipe carving Instruments Jewelry 
Totem poles Leatherwork Story telling Basketry 
Clothing/dyes Drawing/paint Textiles Beadwork 

Pass out copies of books, illustrations and artifacts
 
that each group can explore together. Ask students to choose
 
one project and list their needs in the class journal.
 
Think together (brainstorm) about locating materials, tools
 
and other possible projects than listed above.
 

Follow Up: Help students make a selection and remind class
 
that lessons 7-10 will provide additional examples of Indian
 
story telling, music and painting. Start gathering materials
 
as soon as a selection is final.
 

Sources; The Complete How-To Book Of Indian Craft (Hunt 1973).
 

Indian Arts (A Golden Book).
 

Indian Basket Weaving (Dover 1903 reprint).
 

Indian Music Makers (Hofsinde 1967).
 

Navaho And Hopi Weavina Techniques (Pendleton 1974).
 

Films: 	 "Discovering Native American Music."
 

"Hopi Arts And Crafts."
 

"The Living Stone."
 

"Maria Of The Pueblos."
 



Lesson 7. ' ■ ■S'?, ^ ■ 

;:I®IAN,i^ST£miES-

Purpose; Introduce students to native oral.traditions. Read 
aloud, Encourage ;Visipnary creativity and language arts '• 
speaking, listening, reading, writing, visualization and 
thinking. y ' ■ . ■ ' . 
Instructions; Sit in circle. Instructor begins reading 
aloud with a coyote story. Pass around native folktales 
and take turns reading aloud. 

Lecture and Discuss: Role of coyote as example of all the 
things one should avoid compared to heroic mannerisnis of 
bobcat in Desert Cahuilla stories. Importance of the oral 
tradition in maintaining social and spiritual values, rules, 
education and tribal history. Read aloud Momaday's memory
of his Kiowa grandmother who treated words like money, never 
wasting one (1969). ' ^ , 
Activity: Ask students; to prepare for a guided visualization. 

Take several cleansing breaths, stop thinking and close 
your eyes. When ready, visualize an animal that represents 
your totem. You may see a plant, insect, mysterious person, 
or even a light. ' In some intuitive way you know there is a 
spiritual or ancestral relationship with the visionary 
totem. Do not fear it. Just watch it and, if you are in 
clined, ask it a question.about anything you want to know. 
Trust your ^ totem and thank it for coming along. . .When ready, 
come back to the classroom. Before telling what you saw, ^ : 
take a few minutes to draw your visualization in the class 
journal and write down everything you saw or heard. 

Share your experience with the class and discuss the 
"reality" of the dream totem and its significance to you. 

Follow Up; Remind students that story telling was a major 
artform among native people. Suggest making a tape recording 
of Indian stories, or the student's own stories, to share ' 
with the class as a crafts project. These stories must be 
told in the Indian tradition when animals were people and 
spirits were real. 

Sources; The Chemehuevis (Laird 1976). 
House Made Of Dawn (Momaday 1969). 
Indian Tales (De Anaulo 1953). 
Not For Innocent Ears (Mount & Modesto 1979). 
Seven Arrows (Storm 1972). 
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^ ARTISTS & LITERATURE
 

Purpose; Expose students to Ueautiful modern artwork of the
 
desert southwest. Read aloud contemporary Indian story.
 
Discuss'modern trendsl in art and literature.
 

Instructions; Sit in ipircle. Pass around illustratiphs of
 
sputhwestern paintings, Sherman High School artwprk, and,
 
if possihle, samples ;;bf cr^ftwork. Read aloud the short
 
story "Hitchhiker," from the collection of American Indian
 
Writers. '4, '
 

Lecture and Discuss: The visionary as artist. Use of dreams 
and visions to inspire creativity: spiritual, magical, peyote 
symbolism dominate modern paintings...also realistic nature 
scenes, vivid colors, i memories of the old times. ■ Since one-
fourth of the present American Indian population belongs to 
the Native American Church, scenes in literature and the 
visual arts are greatly influenced by peyote use (Deloria 1970). 

Activity; Ask students to roll up a page of paper, the long
 
way, to make a tube about 1" in diameter and 12" long. Hold
 
the tube to the right eye with the right hand. Focus on an
 
object across the room, perhaps 15-20 feet away. Close the
 
left eye and hold the left hand alongside the far end of the
 
tube with the fingers extended and the palm centered along
 
side the tube. At"ter focusing on the distant object for a
 
few seconds, open the left eye. A hole may appear in the palm
 
of the left hand and the object will be seen through it. This
 
tube changes perception in a way that can be compared to
 
changes in perception brought on by visionary powerplants
 
like peyote. Ordinarily we are not taught to use or appreci
 
ate our visualization capabilities and they become truncated.
 
However, visualization is an important way of using the mind
 
in native cultures; indeed dreams and visions were the tra
 
ditional source of wisdom.
 

Follow Up; Inquire about student progress with projects and
 
ask them to share in writing their experience making some­
thing natural. Is it more difficult that they thought? Help
 
locate materials and suggest modern alternatives for hard-to­
find natural resources. .
 

Sources; American Indian Writers. "The Hitchhiker,"
 
(Momaday 1971).
 

Contemporary Southern Plains Indian Painting
 
(Liebhart 1972). ' ;
 

Sherman High School artwork (Personal Photos).
 

L 
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^./'INDIAN MGSiC , L'
 

Purpose; Listen to Native Ameri Identify regional
 
vatiatidns and song'genres (sacred and seeular music). Ana­
lyze song 'stfdcture. .Learn about visionary coraposition:
 
"Listening to the Earth." Hear modern Indian musicians. ,
 

Instructiont Play personal tapes and library records of
 
native music. Note stylistic variations between Plains,
 
Navaho and Desert Southwest, Cahuilla birdsongs and peon
 
songs, Northwest and Eskimo music.
 

Lecture and Discuss; Song structure of native music is a ­

blend of polymodal, polyrythmic counterpoint. Rhythm and
 
melody predominate. Unique harmonic blending of major and
 
minor modes simultaneously. The Aztecs harmonized five
 
different modes in their music and infuriated a Spanish .
 
audience who rewarded the musicians by chopping off their
 
hands and tongues (Stevenson 1968). Native music is based • /'V
 
on scales derived from the natural overtone series, and
 
does not correspond exactly to the Pythagorian-perfect12
 
tone Westernscale.^ . Native melodies employ 16 and more tones,
 
including quarter notes, although many songs are pentatonic.
 
Indians had songs for every activity from food gathering to
 
healing. Musical vibrations massage the nervous system and
 
native healers considered music essential to their healing
 
strategies. There were also personal songs, dance songs,
 
clan history and:stories were told in song, hunting and -y iV.
 
gathering songs, basket making and pottery songs, women's 
songs and men's songs used to guide the spirit through the 
transition of death. Trail songs guided travellers by 
naming landmarks and the location of water. , ■ : 

Read aloud from;The Teachings Of Don Juan about stopping
 
the innerTdialog and listening to the earth for personal songs.
 
1 cal1 this process visionary composition. Indians did not
 
read or write music, nevertheless they frequently composed
 
music by repeating what was heard in a vision or dream.
 

Play recordings of modern Indian musicians: Buffy Saite-
Marie, Crow Dog and XIA Rock Group. Note traditional y 
influehces on.modern rock music. • . ■ 

Follow Up; Remind students that musical instruments (e.g.
 
water drums, whistles, rattles and flutes) are easy to make
 
with natural materials and this project qualifies for the
 
arts and crafts requirement. Some students may wish to
 
attend local pow-wows to hear more traditional Indian music
 
and see colorful native dancing.
 

Sources; A Separate Reality (Castaneda 1971).
 

Ethnomusicoldev Of The Flathead Indians (Marriam 1967).
 

Music In Aztec And Inca Territory (Stevenson 1968).
 

. "Crow Dog's Paradise" (Electra Records).
 
"The Best Of Buffy Sainte-Marie" (Vanguard Records)
 
"XIA" featuring Tom Bee (Columbia Records).
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INDIM mSieV(PMY TOGETHER^
 

Purposet Pla^j^tnatajve together. :P 
rate natural melodic scales with the guitar or hunting bow. 
Make final preparations for the arts and crafts project. Dis­
tribute take-home midterm exam if desired. ' ■ : 

Instructions; Sit in Circle. Pass around "kitchen rattles"
 
made from empty aluminum,cans which contain a scant handful 
of dry rice or.Fan Palm date seeds. A water drum, hand 
tambourines and woodrasps would also be useful. Play an easy 
rhythm together accompanied by a record or tapei ■ of Cahui1la 
birdsongs. Demonstrate birdsong dance steps: each foot, steps 
twice then alternates, in time; the dancer moves slowly forward 
about six double steps, then back. Form rows of four to eight 
dancers each. It's OK to grunt, and fun too. Encourage some 
students to dance while others keep rhythm.
 

Activity:; Illustrate the natural overtone series on a guitar
 
or hunting bow (the first stringed instrument).; Natural
 
tones are generated when a string is stretched across two
 
points as on a bow, guitar, or voicebox, and caused to vibrate.
 
The'idea of "the right note" is Western. Children inately
 
sing natural overtone melodies, but are corrected (and often
 
silertjced)'by the ̂ demand to sing a melody that corresponds
 
to the division of the natural octave into 12 equally spaced
 
semitohes. Phythagor|jas is: acredited with this manipulation,
 
because it is said the ancient Greeks believed that 12 was a
 
perfect number. Unfortunately for native musicians>, and little
 
children, all the notes in between the perfect 12 are often ;
 
squashed by European trained music critics.
 

Lecture and Show; The value of meditation and visionary comp
 
osition to a musician. Play personal songs obtained through
 
Hearing music, rather than "thought up." I have a specialty
 
which involves Hearing music and transcribing it vocally
 
during a state of heightened awareness. I have "caught" many
 
songs this way. f ^ v . ■ 5 ^ 

Follow Up: Students may choose to make a musical instrument
 
for their project: drums, rattles, woodrasps, flutes, or a
 
shared personal song inspired by Indian studies. Ask students
 
to write a journal entry expressing what they have learned to
 
date, or distribute a:take-home midterm exam.
 

Sources; Indian Music Makers (Hofsinde 1967).
 

The Buffy Sainte-Marie SonRbook (Sainte-Marie 1971).
 

Personal Tapes, Instruments and Experience. ■ 
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^'O-MAKEISpMEm NAi:URAL/V : ;
 

Purpose; Facilitate hand skills and perceptions Work to^: 
gether in'smaIk ■ grdups; fihish arts ;and crafta projects 
Share materials and ; ideasr' EV^aluate individual progress. ; ■ > 

Instructions; Students will bring their projects into tde
 
clAssrodm for fthal;tpuches. Wbrk together in interest :'
 
groups and ^ share••When ? possible, i The instructor.acts as;a : 1
 
guide. Encourage compTetion of; projects. T; ;j ;
 

ActiMty;;• Regroup in oircle; when; ready. Show sind tell^abOut
 
iridividual projects: cultural history information, difficu1t/t 
ies experienced in fabrication. 'Request council vote oh r v ;j 
"best" (most original, most research, neatest) projects. ' 
Award a prize fOr "most helpful" too. . • '■ v' ■ 

Follow Up: Assign required activity 3, an oral and written
 
repOrt on one Indian tribe or;theme to be presented during
 
the last two meetings of.the class. ; Evaluate midterm exam
 
or journal writing, arts and crafts project, and especially
 
required activity 4—attendance and participation in class. •
 

Materials' and 'Sonrcesir iiOcal Craft Stores ^ . 

School Art Department . , ' , 

■ ■ ; iiii ro \ . h; Tools as needed ;;u laf iori 

v. . 1.':' Fishing line, nylon . 'j; ' V,,'v V ■ V ■ 

■ ^ ' 1;;;i i-o ; -r ̂  Sandpaper R glue ' i : ' 

Dye and Faints ■ 

■/ 'v.;/ Plant Materials 

. .V.; - ; \.,V A/, Classroom tables /-i '",'­
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Lesson 12.
 

INDIAN HISTORY IN. AMERICA
 

Purpose: Familiarize :students:>/tth the history of this eon­
tinent from the anthropological point of view. ■ 

00'
 

. / of.
 
• .1 y '
 

'p..
 
.
 

WhcM
 

Ames
 

Lecture and Discuss; \\ho discovered America? What happened
 
to native people after Columbus landed? By 1763 Indians were
 
forced across the Appalachian "Line of Demarcation." English
 
protection of Indian rights was challenged by Americans who
 
won the right to push Indians across the Mississippi River
 
after the Revolution. Washington was paid for his gereral­
ship with land in Pennsylvania. Spain established first
 
California missions in 1750, enslaving natives and(like their
 
counterparts to the east) spreading contagious diseases that
 
were unknown in native society: T.B., Cholera, Smallpox, V.D.,
 
Measles and alcoholism. The Sioux and Navaho were conquered
 
and placed on reservations by the end of the 19th century,
 
also California Indians were interred and the "last wild
 
Indian," Ishi, was captured by 1901. The war with asian
 
derived people did not stop there, but continued westward.
 
Japan was conquered in 1945; the USA was at war on mainland
 
Asia from 1952-1971. Why does history repeat itself?
 

Follow Up: Assign readings (Boyd and Brown), and distribute
 
a blank map of North America. Ask students to note location
 
of tribes and dates of treaties or conflict.
 

Sources: Bury My Heart At Wounded Knee (Brown 1971).
 

Custer Died For Your Sins (Deloria 1970).
 

Rolling; Thunder (Boyd 1974).
 



 

 
 

Lesson 13. ■ 

HISTORY OF THE SEKRANG AND CAH
 

Purpose'. Describe in detail two southern California Indian
 
tribes and their eultDral: history. Provide definitions for
 
important anthropological, terms, and demonstrate one method
 
for presenting the retjuired oral and written ^report.
 

Instructions 8 Sit in .circle. Pass around concrete examples
 
of Cahuilla material 'culture (pottery shards, arfowpolnts,
 
acorns and mesquite pods). Organize report according to
 
standard ethnographic categories and define terms.
 

Lecture and Discuss: : 

Aboriginal territory Settlement Patterns Religion 
Environment ■ Construction methods Dreaming 
Subsistance ecology Tools and artifacts Medicine 
Social Organization Reservations Shamanism 
The life-cycle ; Ceremonies Music 
Culture change ■ Adaptations Ethnoscience 

Follow Up: Suggest that students visit Malki Museum at Mor­
ongo Reservation as individuals, if a field trip is not 
possible. Malki is a good source of books on southern 
California Indians, and it has the finest display of native 
artifacts. . 1 _ ■ _■ 

Demonstrate the use of standard kinship symbols and 
ask students to get together with some of the older folks in 
their family and prepare a personal kinship chart to keep in 
their class journal. This' kind of research can please the 
whole family by accurately.' documenting the family tree. , ;

Request, individual selections on one tribe or theme 
as r.equired for the .final report. Provide research direct 
ion as needed. ' ■ ;■ . ■ . ' 1 v.v;-. 

Sourcesi Not. For Innocent Ears (Modesto and Mount 1979). 
1 : Temalpakh (Bean and Sauble 1972). ' ■ j . 

' ■ 	 ' Serrano Son>>s and Stories (Mount, mimeo, 1974). ' 
- A Brief Sketch of Serrano Culture (Benedict 1925). 

' M k ■ : i 
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Purpose; Guide students coward a realization that much of 
our American way of life is Indian, derived from this con 
tinent, and that there is much to learn from Indian people 
as well as about them. ■■ ■ ■ ■ ■■ A ■ ' ' ■ ■ ■ 

Instruction; Sit in circle and pass around a bowl of foods
 
cultivated in o^' to North America. v , ,
 

Lecuture.and Discuss Native contributions... ,,,
 

a. Food Supply;, corn, beans, squash, pumpkins, tomatoes,
 
,	 potatoes, sunflower, amaranth, artichoke, mesquite, pep
 

pers, turkey, cavey, jajoba...etc. '
 

b. Medicine Cabinet; penicillin, quinine,. coca leaves,
 
yerba buena, raescaline, and many hundred other plant
 
remedies that were widely used until "essences" were
 
manufactured synthetically after World War 11.
 

c. Philosophy and Religion; rights of the natural man, the
 
sacredness of the earth, species equality, God manifest,
 
peace pipe and open council, direct connection between
 
the,individual and Great Spirit (no need for intermediary),
 

;	 influence on Rosseau, Emerson, Thoreau and Vvhitman; also
 
Shakers and Quakers.
 

d.'Politics; the idea of electing representatives' and con- ;'' 
stitutional rights was inspired by native philosophy, , ' ■ ' 
particularly traditions 6f the Iroquois League of Five 

' Nations. France and England "turned on" by new ideas,
 
values and medicines. Revolutions followed.
 

Follow Up; Show the film, "More Than Bows and Arrows,"
 
narrated by N. Scott Momaday. Ask students to join small
 
groups after the film and brainstorm each other to generate
 
a list of as many native contributions they can put together.
 
Don't forget moccasins, snoWshoes, canoes, kayaks, and
 
especially architecture. Modern canals follow ancient pat
 
terns laid down by early native irrigators, Southwestern
 
high-rise apartments planned to utilize maximum solar
 
energy resources. Aztecs and Incas built the world's
 
largest and iriost beautiful temples, cities and pyramids.
 

Sources; American Indian Medicine (Voael 1979).
 

Death and Rebirth of the Senaca (Wallace 1979).
 

How Indians Use Wild Plants For Food, Medicine
 
And Crafts (Densmore 1974).
 

Film; "More Than Bows and Arrows" (Momaday 1978).
 



■Lesson, 15. ; - 'L .■ ^ ■ ■ " :, 	 91 

CONTEMPORARY INDIAN SPOKESPERSON ­

Purpose; Listen to a modern Indian spokesperson, Rolling
 
Thunder or Ruby Modesto. Compare the ideas and values of
 
a traditional medicine person with A.M.A. and Western
 
psychotherapeutic ■practices.
 

Instructions: Sit in'eirele. Pass out copies of Ro11ing
Thunder's speech and jlisten to a tape recording of his 
message while reading along (1^ hours). Or invite Mrs. 
Modesto to the class to speak about her traditions. 

Discussion; Compare and contrast native values with Amer 
ican institutions. particularly Christianity, the A.M.A. 
and Government programs. Note that very little has changed
from the native point-of-view. Read aloud from any Indian 
Newspaper. . .clashes between native and American traditions 
have recently resulted in shoot-outs, medicine men are 
raided and charged with practicing without a license, treaty
rights are being challenged by congressmen who say, "why 
should Indians be treated any different than other citizens?" 
The land, water and air are increasingly polluted to the 
extent that breathing in Los Angeles can cause lung cancer. 
Few Indians could live off the earth anywhere in America; 
it has been so ravished. 

Follow-Up; Play a recording of Buffy Sainte-Marie's "Now 
That The Buffalo's Gone," and "My Country Tis Of Thy People 
You're Dying," and "God Is Alive, Magic Is Afoot." Ask 
students to write an essay in their class journal on ways
people can help out, rather than be part of the problem. 

Sources; 	 American Indian Medicine (A tape recording and 
rnimeography copy prepared by Big Su.r Publications, 
n.d. , Essalen institute, California). 
The Best Gf Buffv Sainte-Marie (Vanguard Records). 
Navaho Times (Newspaper, Window Rock, Arizona). 
Akwesasne 	Notes (Newspaper. Mohawk Nation, N. Y. ). 



 

 

  

 

 

92 .liiessori. 16. : 


Purpose: Explore native ways of thinking and perceiving.

Discuss the' ypltte of Visidriar^''Activity'to tlriO 'indivtdapl|

and,SQcictyi''Compare abuse. ' ' !
 
Instructions; Sit in circle. Read aloud Lame , Deer's first
 
vision, ''Sitting Alone ilduntain Top," (ErdiDes 1972).
 
Lecture and Discuss: Are dreams real or symbolic? What have
 
you learned from dreams? Can ypu control dreaming: go some­
where, see someone, look at your own hands? Ask students if
 
they believe in ghosts,; spirits or magical animals? ■ Ever 
hear voices or music? Share experience. ' ; ' '
 

Most native societies initiated young people with '' ■ 
visionary,power plants (like Datura, Peyote and various
 
mushrooms) and guided their children with lessons that
 
were socially desirable. '' ' , V ' ■ 

Play Use:& Abuse: Draw a. large cross on the chalkboard,i
 

■ ' riDsei r>''' Abuse 

Hunting ' Witchcraft ' '
 
n"f Getting Drunk
Dreaming 

■ ■ ■■ ■ ' ■ Heating. ■' ' ■ ■ ■ ■' Poison 
_ Music 7' ' Unprescribed 

illt: J_iiO UJL UU UUJ- iiUL.C;o yjiiJ-j j_u^uio 

Item under Abuse to get the inquiry started. Students are 
asked to add more items to each category. Native people
used powerplants for healing, meditative wisdom, creative 
energy, and for finding and following a path with heart... 
as opposed to the European American custom of getting drunk 
and eating extremely powerful synthetic chemicals. 

Follow-Up: Ask students to write a few pages in their class 
journal about personal experience with drug use and abuse. 

Sources: 'Journey To Txtlah (Castaneda 1972). ; / ' 
; Lame Deer: Seeker Of Visions (Erdoes 1972). 

Black Elk Speaks (Neihardt 1971). 
v ^ v ' The Sacred Pipe (Brown 1953). 

Flesh Of The Gods (Furst 1972). 
■ ' t t?cHa1lucinogenie Plants (Schultes 1976). ' , 

* The standard use of the term "Hallucinogenic" by social 
scientists :is unfortunate, because nobody knowledgeable
with powerplants wouldever suggest that hallucinations are 
desirable, since that sohnds "crazy." Visons would be a 
more objective term, acceptable to any medicine person. 
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; t)ESERT CAHUILLA HEALING STRATEGI^^^
 

Purpose: Describe native California medicine and common
 
disorders treated by the pul. Compare holistic methods with
 
technological/chemical approach of the A.M.A. Share natural
 
childbirth experience and information.
 

Instructions: Show photographs of natural childbirth and
 
read aloud descriptions of the heated sandpit used by Desert
 
Cahuilla and other southern California Indians.
 

Lecture and Discuss; Typical native disorders were limited
 
to wounds, broken bones, coughing, infections, swellings of
 
joints and arthritis, Witchcraft, soul loss and soul damage,
 
and spiritual/emotional woes were treated according to the
 
visionary perceptions of the pul. The soul, itself, was a
 
perceptual reality as significant to the Cahuilla healer as
 
germs are to a western doctor. There were no known com
 
municable native diseases including the common cold.
 
Herbalists and midwiyes tooKcare of most family difficulties.
 
The pul was responsible for clan remedies including human
 
relationships, forecasting storms and bad spirits, and
 
keeping sight of a path with heart to guide dispirited clans-

people in times of extreme ennui, grief over death, love
 
sickness and control by negative visualizations (bad spirits).
 

Treatment of patients usually includes dieting, concern
 
for general spiritual condition and interpersonal relation
 
ships, massage, herbal medicine, interpretation of dreams,
 
finding a calling, general advice and music. Music is in
 
fact a vibratory massage of the general nervous system and
 
no doubt affects significantly the general health of the
 
mind, heart and body...especially during a healing session
 
involving the use of powerplants. The auditory sense is
 
directly related to the nature of visionary activity and
 
music adds color, substance and form to the imagery. A good
 
song may even help a patient See how to cure his disorder.
 

By contrast, A.M.A. strategies tend to give responsi
 
bility for healing over to computerized machines and chemical
 
drugs, or radical surgery. The cost of A.M.A. medicine is
 
of major importance, and receives attention before the patient
 
is admitted. And there is seldom mention of the Spirit. /
 
Native medicine is holistic, concerned with how a person
 
lives (and loves), not just with symptoms.
 

Follow Up; Share personal or general information on
 
natural childbirth and holistic medicine in U.S. today.
 
Ask students to write about and share their experience with
 
holistic healing strategies; massage, diet, dreaming, stress
 
meditation, herbs, and music.
 

Sources; The Birth Book (Lang 1972).
 

Not For Innocent Ears (Modesto &, Mount 1979).
 

Spiritual Midwifery (Gaskin 1975).
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DESERT GAHUILLA SPIRITUALITY ;
 

Purpose; Finish instructor's report on Desert Gahuilla
 
Spiritual traditions with most important values 'and ideas.
 

Instruetions; Read aloud the Gahuilla story of creation
 
in "SongS For The peadr" (Modesto & Mount 1979). Ask students
 
to clarify their beliefs In a soul or spirit on a
 
continuum...
 

Atheist Agnostic Believer
 

Lecture and Discuss; EnerRv fields seen in Kirlian photo
 
graphy and recent plant communication experiments by IBM ,
 
(Mitchell 1974). Rain making by Gahuilla puls and Rolling
 
Thunder, the contemporary Nevada medicine man who has been
 
documented by many highly qualified people to have the
 
power to affect (create!) thunderstorms and tornadoes.
 
He too believes that plants have a spirit. Apparently
 
powerplant visions and dreaming are ways of Seeing the
 
energy fields of people, plants and animals. The ancient
 
Gahuilla guided the spirit during its transition from life
 
to death. This is one of modern parapsychology's newest
 
and most experimental programs, yet deathbed guidance is as
 
ancient as Gahuilla culture. Typically they ritualized the
 
instructions in song. :
 

Play a Game; Explain the rules for peon, a southern Galif­
ornia native gambling game; no cheating, powerplants or
 
witchcraft allowed. Divide the class into two teams of
 
four players each with the remainder of students as obser
 
vers. Take turns hiding two white and black peon bones in
 
the hands of one side, while the other team tries to guess
 
which of eight hands has the two bones. Keep points with
 
betting sticks. Use a blanket to hide maneuvers from the
 
guessing team. Winning this game calls for keen perceptions.
 
Try visualizing the location of the bones before guessing.
 
Test your ESP. Gahuilla leaders were chosen by how well
 
they played peon. (A modified version of peon for children
 
is played with two baskets and one bone, or even three
 
baskets and two bones. One child hides the bones under the
 
baskets and the other child guesses.)
 

Sources; Not For Innocent Ears (Modesto & Mount 1979).
 

Peon; A Gahuilla Gambling. Game (Mount; mimeo).
 

Psychic Exploration (Mitchell 1974).
 

Stories and Legends of the Palm Springs Indians
 
(Patencio 1943).
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. EDIT STUDENT RESEARCH ^ ^ •
 

Purpose; H^lp students polish their written report,s on one
 
Indian tribe or theme, required activity 3. Suggest addi
 
tional sources, provide guidance and reassurance, editing
 
and organization, request A.V. equipment and remind students
 
that concrete illustrations can enhance a report that might
 
otherwise lack focus.
 

Activity; Students will bring their journal notes and report
 
work to class. Take turns showing material to instructor for
 
review. Brainstorm with interest groups.
 

Follow Up; Students will sign up for a scheduled oral report
 
during the remaing course time.
 

Lesson 20.
 

ORAL REPORTS 	 "
 

Purpose; Encourage speaking skills and research activity.
 
Share individual reports with entire class. Enjoy our last
 
meeting together. 	 *
 

Instructions; Sit in circle. Pass around a bowl of trail
 
mix (sunflower seeds, pinyon nuts, squash or pumpkin seeds).
 
Listen to individual reports. Provide water/or Indian tea
 
for speakers and audience.
 

Discussion; Schedule time for class to respond to all reports
 
and ask students to write and share a journal entry on what
 
they learned from their study of "Our Indian Heritage?"
 

Perhaps, I hope, they learned more about the mystery
 
and beauty of this earth and gained greater respect for life.
 

Follow Up; Evaluate individual progress and assign grades
 
according to a point system, completion of Activities 1-4.
 

Points Grade
 

90. ..A
 
■	 80.... .......B,' 
70............C 
60............D 
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